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1.Introduction

All pupils need to feel safe, recognised, understood, valued and accepted so that they can
learn. For pupils who are learning English as an additional language, this includes recognising
and valuing their home language and background. At Five Rivers, we are aware that
bilingualism is a strength, and that EAL pupils have a valuable contribution to make. We take
a whole school approach, including ethos, curriculum, and education against racism and
promoting language awareness.

2. Purpose

The purpose of this policy is to outline the school’s approach to identification and
meeting the needs of pupils who are classified as having English as an additional
language (EAL).

3. Definition

In defining EAL we have adopted the following definition:
‘An EAL pupil is a pupil whose first language is not English. This encompasses pupils who are fully
bilingual and all those at different stages of learning English.’
EAL pupils may be:
e Newly arrived from a foreign country and school.
¢ Newly arrived from a foreign country, but an English-speaking school.
e Bornabroad, but moved to the UK at some point before starting school; or
e Borninthe UK, but in a family where the main language is not English.

4. Context

EAL pupils come from a variety of backgrounds. Some are from well-established local
communities such as Pakistani and Somalian, while others are new to the language and
culture of this country.

Some EAL pupils are isolated learners and may be the only speaker of the language in the
school.

Many pupils have attended school and are literate in their home language on arrival,
whereas some may have had no previous formal education.

Some of our pupils may have experienced trauma and this will have an impact on their
learning.

In our school we are likely to have pupils who are learning English as an additional language
EAL pupils will need varying levels of provision.

5. Key Principles of additional language acquisition

To access the learning required to be successful in school, attention must be given to words,
meanings and context which is embodied in each of the curriculum area. Hence meanings
must be explicitly taught as language is essential in the formation of the children’s identity.
The children will require the ability to communicate on a day-to-day basis in English also the
level of language needed for effective learning is deeper and more detailed, therefore the
children will require continuing support with school curriculum.

3|Page



Effective language development needs purposeful contexts across the curriculum.
Teachers must plan to need the language demands of each learning tasks.

It is essential that teachers and teaching assistants, model good use of language in the
school.

The development of an additional language can be supported by the skills used to
acquire the first language.

6. Assessment

All EAL pupils will be assessed during the admission process.

Staff will assess and monitor pupils, give support and guidance as needed

Pupils will be given targets to work towards following the assessment.

Staff will meet regularly to discuss pupil progress, needs and targets.

Progress in the acquisition of English is assessed and monitored daily.

Care and sensitivity are given to the appropriateness of testing EAL pupils at the earlier
+stages of English acquisition.

Following the above, lessons will be planned appropriately.

7. Monitoring and Evaluation

Targets for EAL pupils are appropriate, challenging and reviewed weekly.

Planning for EAL pupils incorporates both curriculum and EAL specific objectives.

Staff regularly observe, assess and record information about pupils’ developing use of
language.

When planning the curriculum, staff take account of the linguistic, cultural, and religious
backgrounds of families.

8. Teaching Strategies

Key language features of each curriculum area, e.g. key vocabulary, uses of language, forms
of text, are identified.

Enhanced opportunities are provided for speaking and listening, including both process and
presentational talk, and use made of drama techniques and role play. Pupils have access to
effective staff models of spoken language at all time.

Where needed additional verbal support is provided, e.g. repetition, modelling.

In most lessons, learning progression moves from the concrete to the abstract.
In all lessons scaffolding is provided for language and learning, e.g. talk frames,
sentences starters writing frames.

Other teaching techniques

¢ Provide pre and post listening activities such as listening frames
¢ Use information gap and other collaborative activities

¢ Allow students to do some assessment orally

¢ Ask students to rehearse answer

Learning from text
e Reading for meaning —inference and deduction
e Understanding how subject specific texts are organised
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e Developing research and study skills

o Make the purpose of reading explicit

e Read aloud to pupils

e Teach pupils how to find their way around text books and use index, contents, etc.
e Show pupils how to write questions before starting research

e Help pupils decide whether to scan or skim read or close read

o Ask pupils to transfer information from text to diagrams

e Encourage and show pupils how to use the library for research and pleasure

Learning through writing

e Using writing to think, explore and develop ideas

e Structuring and organising writing to link ideas into paragraphs

e Developing clear and appropriate expression at sentence level

e Make sure pupils are clear about the purpose and audience for their writing
e Point out the differences between speech and writing

e Help pupils use appropriate level of formality

e Give pupils model texts before asking them to write

e Show pupils how to organise writing using planning frameworks, graphic organisers,
e Support extended writing with frames and key connectives to link ideas.

e Ask pupils to evaluate, correct and redraft their writing

9. Resources

Where needed, our school will provide appropriate materials such as dual language
textbooks, dictionaries, and key word lists. Videos, maps, ICT and story props also give
crucial support and contextualise learning. If needed, story sack will be provided to help
with the visualisation of characters.
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